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Introduction
There is now an age expectation for achievement at the end of every year of primary 
education. In most subjects this can be measured with a simple, ‘Yes - he/she can do 
it’ or, ‘No – he/she can’t do it’. In reading, the judgment is complicated by the fact that 
the outcomes of learning are judged against numerous factors, where reading skills are 
intertwined with how difficult a text is to a) read, and b) understand, whilst also considering 
how well the child can articulate their answers, ideas and justifications. These factors 
are interdependent of each other and have a global impact on the readers’ responses. 
In addition, judgments on some of the skills require profound professional knowledge 
that many generalist teachers may not possess and thus agreement of judgments can 
be fraught. It is for this reason that an objective measurement system is useful and this 
document provides that.

The framework for teaching, learning and informed assessment is, therefore:

1. Progress Drives: depict the pathway through the detail of the strands of learning within 
a subject. These are the small steps necessary to guarantee successful learning and 
understanding. They inform planning, tracking of progress and judgments on what 
pupils know and can do, and what they need to learn next. Teachers with profound 
subject knowledge know these implicitly, but for many non- specialists it is useful to 
have these pathways pre-identified and available. 

2. Performance Descriptors: describe, in prose, the expected outcomes / behaviours 
of successful learning through the pathways to be seen at the end of each year of 
education. These are recorded in the associated assessment practice of the National 
Curriculum. 

3. Attainment Criteria: enable judgments of attainment to be consistent and accurate, 
regardless of who is making the judgment, when outcomes are not unquestionably 
right or wrong (as in most maths) and thus can be influenced by lack of subject 
knowledge and by subjectivity. 

4. Assessment Criteria for Judgment Against Yearly Expectation: enable accurate 
measurement of performance against age expected attainment in the National 
Curriculum.

In order to track progress termly within the year, each year’s expectation (named 
Standards) has been further sub-divided into three, Emergent (E), Secure (S) and Advanced 
/ Assessment Point (A). Pupils who achieve ‘Advanced’ in their reading must always be 
assessed for the next year’s expectation/standard and many will achieve entry to it. This is 
because the ‘Advanced’ section is not a full third, but rather is designed as a port hole or 
trap door to prevent entry to the next year before the pupil is truly ready. Having passed 
through the port hole successfully, most pupils will score on the next year.

These ‘Assessment Criteria’ for each year’s expectations/standards are organised in order 
of ‘general’ hierarchy of reading skills from easiest at the beginning of the year, to the more 
challenging towards the end of the year.  However, many children will be demonstrating 
skills across the year group at one time. It is for this reason that a ‘best fit’ judgement must 
be made, and the point score system in the ‘Assessment’ box gives an indicator of where 
within the year expectation/standard the child is performing. It should be regarded as an 
indicator to within a point each side. 
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Within the age related expectations / standards, each assessment statement given is 
numbered with a corresponding column to direct the user to the ‘Reading skill’ the point 
relates to: 

Read:     Decode 
Retrieve (R):   Retrieve  
Explore (E):   ExplORE - AUthor – language & viewpoint - (the ‘orr’ sound in the two 

words gives the clue) 
Analyse (A):   Structure and organisation 
Deduce  (D):   Deduce & Infer – deducing by making logical conclusions from 

information given in the text and inferring by having the ability to 
go beyond the information given in the text based on the reader’s 
personal experience, knowledge or opinion.

Making an informed assessment of a child’s reading 
This ‘Standards for Reading Assessment’ is a secure and thorough summative and formative 
assessment tool for reading. Teachers can make notes against the criteria during ‘guided 
reading’ sessions, when working with children individually …wherever and whenever the 
opportunity arises. Using this, the teacher should have a clear and accurate picture as to 
where each child is: 

a) in terms of age related expectations, and; 
b) in each key skill of reading. 

Therefore, when the ‘formal assessment’ takes place (see below), not ALL points will need 
to be assessed.

The teacher may well have pre-recorded judgements on or around at least half the 
criteria prior to the conversation, based on pre-knowledge of the child through a 
wide range reading activities from across the term. These need not be re-assessed 
if the teacher is confident in his / her opinions.

Additional assessment information can include:
• Reading Journals 

•  Independent cross-curricular reading opportunities 

• Group reading pro-formas (see www.andrelleducation.com for free pro-formas)

• Observations during shared, guided and independent reading 

• Teacher professional knowledge

• Discussion with other adults in the classroom

A formal reading assessment ‘conversation’ is carried out once a term: 

For this you will need:
• Masses of contagious enthusiasm for reading and talking about reading! 

• One week per term, preferably to tie in with schools’ termly assessment calendars.

• Small groups of children working at a similar reading ability – preferably no more than 
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four children per group so that evidence gathering is manageable.

• UNSEEN age and ability appropriate texts (see ‘Choosing Assessment Texts’ below).

• To have read the part of the book being used before you begin the session so you are 
familiar with the text. 

• To have planned key questions and discussion points for the children in order 
to assess their understanding (Andrell Education have written ‘Comprehension 
Conversations’ for age and ability appropriate texts to support this process). 

• Between 20 and 30 minutes per small group of children to hold the reading 
assessment ‘conversation’. This can be managed by:

• Using the daily ‘guided reading’ time to work with a group of children; 

• Using Assembly time or finding time during foundation subjects for that week.

Choosing Assessment Texts
Two important points:

1. The texts used in the assessment MUST be at the child’s appropriate reading age 
and ability. Please do not assess a child on the Standard 4 reading skills, for example, 
using a LOWER age-ability book (or film clip, image etc.). This will deem the whole 
assessment null and void as we are assessing THE READING ABILITY of the child 
intertwined with THEIR UNDERSTANDING OF WHAT THEY HAVE READ whilst also 
considering how well the child can articulate their answers, ideas and justifications.

2. The texts used for assessment MUST NOT have been either read to or read by the 
child before. 

In order to support the choosing of assessment texts, here is a compiled list of ‘Levelled 
Assessment Texts’ that were used whilst this ‘Standards for Reading Assessment’ was being 
trialled. 

Standard 1
‘The Lonely Penguin’ by Petr Horacek ISBN 978-0-00-741296-9

Standard 2
‘Nipper McFee: In Trouble with Great Aunt Twitter’ by Rose Impey ISBN 978-1-40830-224-8
‘Lulu and Bob’ by Lerryn Korda ISBN 978-1-40711-004-2

Standard 3
‘It’s a Dog’s Life’ by Michael Morpurgo ISBN 978-1-4052-1337-0
‘The Hedgehog Mystery’ by Ally Kennen ISBN 978-0-00-733638-8

Standard 4
‘Jiggy and the Witchfinder’ by Michael Lawrence ISBN 978-1-40830-805-9
‘The Great Cat Conspiracy’ by Katie Davies ISBN 978-1847385970
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Standard 5
‘Dread Pirate Fleur and the Ruby Heart’ by Sara Starbuck ISBN 978-1862307025 
‘I Am Not Joey Pigza’ by Jack Gantos ISBN 978-0-440-86936-8 

(Please read the pages stated from the Comprehension Conversation before using this 
text with your children. Many, many children find this text extremely entertaining however, a 
small minority may not enjoy it. Please check the contents first.)

Standard 6 
‘Eragon’ by Christopher Paolini ISBN 978-0552552097

Of course, you do not have to use these texts. You can choose your own assessment texts 
as a school. To support this process, alongside supporting teachers in choosing the next 
step ‘ability’ text for children to read, Oxford University Press (OUP) have correlated the 
numerous book-banding systems that may well be currently found in schools. 

When choosing ‘assessment texts’ using this table (or any other method that may be 
in school), please ensure the text chosen is at the ‘midpoint’ in the ‘standard’ – within 
the ‘Secure’ band. Therefore this text can be accessed by any child working within 
that standard, however children who are further through the standard will be able to 
demonstrate more of the reading skills than children who are just emerging into that 
particular standard.
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How to complete the reading assessment conversation: 
• Ensure you have enough copies of the text for one per child (photocopy the extract 

alongside the front cover and blurb). 

• Explain to the children the purpose of the session. “Today children, we are going to 
read and talk about a book you haven’t seen before. The reason for this is that I am 
looking for how well you are progressing in your reading. I am very excited to see you 
do your ‘show off’ reading! After this, we will be able to decide what your next steps in 
your reading will be so you can continue to be AMAZING readers!”

• Introduce the text to the children and have a general discussion about the text they 
are about to read in terms of cover, title, illustrations, blurb etc. 

• Ask the children to begin reading the text silently or in a quiet voice. Tell the children 
that when you tap them on the shoulder you want them to raise their voice so you can 
hear them read.  

• Initiate questions and / or discussion points relevant to the text read and the 
‘points’ to be assessed (Comprehension Conversations written by Andrell 
Education Ltd. can be used, however experienced and knowledgeable teachers 
of reading will, no doubt, be able to create their own conversations).

• As the reading assessment session progresses, tick (√) if the child has shown 
evidence of a point; cross (x) if the child has not yet mastered the skill; and a dot (.) if 
the child may be beginning to show but is not yet secure. 

PLEASE NOTE - This process is a ‘conversation’, rather than an ‘interrogation’. 
Where it works accurately and effectively, children are reading and talking about 
a book with the teacher, as they would in a ‘guided reading’ session, however the 
teacher has a focus and is making notes for assessment purposes specifically 
related to the ‘Assessment  Criteria’. 

• Make notes as to anything significant that a child says that will add to the picture of 
your judgement.

PLEASE ALSO NOTE: because children are expected to write their answers in a 
Reading SAT situation, professional teacher judgement is vital where children are 
much more adept at SAYING and DISCUSSING their answer, as opposed to writing 
it down. This is why the additional assessment information (above) is the key 
part of the overall picture. When necessary, within the assessment conversation, 
opportunities can be built in for the children to write an answer down where a 
teacher is uncertain, therefore immediately seeing the evidence.

• At the end of the session, praise the children and thank them for their wonderful 
reading.

• Everyone should end the session with big smiles on their faces having spent quality 
time with the teacher talking about a good book!
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After the reading assessment conversation 
• Once the assessment is complete, the information regarding what the child can and 

cannot yet do needs to be transposed onto their appropriate age expectation grid of 
the ‘Reading Standards Assessment Criteria’. 

Making a judgement
• Once the criteria has been completed, add up all the ticks (√). Use the total number of 

ticks to find where within which the child’s reading falls. 

• If a child scores ‘A’ (Advanced) assess for the next year expectations.

IMPORTANT NOTE – if the child has to be assessed for the next year expectations/
standards they MUST read the ‘ability appropriate’ text for THAT standard (see 
list and table above). This is because when assessing the chosen standard we are 
assessing THREE things simultaneously:

• the child’s ability to read an age and ability appropriate text;

• the child’s ability to understand that age and ability appropriate text, and;

• how the child performs using the reading skills for that particular year group.

Phonics within the ‘Standards for Reading Assessment’:
The phonics element of the ‘Standards for Reading Assessment’ is a generic summary of 
where the child should be at each point on the Reading learning journey. Phonics should be 
taught every day and practiced and applied whenever reading happens in the classroom. 
It is expected that teachers will already have detailed phonics tracking for each child they 
teach, therefore when assessing the ‘BIG’ picture of reading, this phonic knowledge for 
each child will already be known and can be transposed onto the scale.
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Year R Expectation / Standard EYFS   EYFS: 0 - 14  |  EYFS+: 15 - 25 Consider S1
Reading Behaviour: ‘Live time’ reading with a pupil and pupil observations.

No. Criteria
READ 
Skill

1 Can respond to familiar rhymes and stories. Read

2 Can turn pages holding the book the right way up. Read

3 Can handle books carefully. Read

4 Can look at books independently. Read

5 Can recognise familiar words and signs (e.g. their own name; advertising logos; some 
of YR word list).

Read

6 Can gain simple meaning by using illustrations, when not yet able to read the text. D

7 Can state simple likes / dislikes about familiar texts. E

8 Can retell an event in a story or information from a non-fiction text (may only 
be brief).

R

9 Can sit attentively and listen to stories (at age appropriate level). Read

10 Shows curiosity about content in stories (e.g. May begin to discuss content and 
answer basic questions about a story. E.g. How? Why?).

D

11
Can understand the terms:  book, cover, beginning, middle, end, page, word, 
letter, line.

Read

12 Can point to the correct word when ‘reading’ simple texts from memory. Read

13 Knows that text runs from left to right and top downwards in English. Read

14 Knows the sounds of most of the letters of the alphabet (for example Phase 2 Letters 
and Sounds or equivalent).

Read

15 Can identify initial sounds in familiar words (for example, words exemplified in 
Reception Year high frequency word list.)

Read

16 Can blend CVC words e.g. bag, log, rip. Read

17
Can use their knowledge of letter / sound correspondences to help them read 
simple unknown words.

Read

18 Is beginning to use the meaning of simple unfamiliar stories to make predictions (e.g. 
suggest how a story might end).

D

19 Is beginning to recognise language patterns in stories, poems and other texts. Read

20 Is able to read most high frequency words from YR word list. Read

21 Can use pictures to predict what is happening in a story. D

22 Can use phonic knowledge at current standard to attempt unknown words. Read

23 Can put the important parts of a story that is known to the reader in order. R

24 Can talk about the main points / key events in a text (e.g. main story setting, events, 
principle character).

R

25 Can use story language when retelling or creating stories, either orally or in writing. R

26
Knows that information can be retrieved from different sources of information such 
as books, posters and computers.

R
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Year 1 Expectation / Standard 1   1E: 8 - 13  |  1S: 14 - 20  |  1A: 22 - 25 Assess for S2
Note: Each standard of the ‘Standards for Reading Assessment’ needs children to be reading books in the 
appropriate standard band in order to assess their reading effectively and accurately.

Year 1 is the expectation for mainstream primary children by the end of Year 1.

No. Criteria
READ 
Skill

1 Can distinguish between a word, a letter and a space. Read

2 Can point to a full stop in text. Read

3 Can read almost all of YR high frequency word list. Read

4 Can use phonic knowledge to attempt unknown words. Read

5 Listens attentively to stories at an appropriate interest level. R

6 Can use pictures (unprompted) and texts to identify meaning. R

7
With support, can find information to help answer simple, literal questions, in texts at 
an appropriate reading level (may be using picture clues if not prompted).

R

8 Can sometimes talk about main points or key events in a simple text. R

9 Can retell familiar stories with growing confidence. R

10
Is beginning to recognise a range of patterns in texts, including stories, rhymes and 
non-fiction (e.g. conventions of familiar story openings and endings, where rhyme 
occurs in poems and simple common features of non-fiction texts…).

R A

11 Is beginning to make predictions based on titles, text, blurb and / or pictures. D

12
Can read aloud and is beginning to use expression to show awareness of 
punctuation (may only be a full stop at this stage).

Read

13 Can read all YR high frequency words. Read

14 Recognises familiar words (e.g. YR HFW and some Y1/2 HFW) in standard 
appropriate texts.

Read

15 Can talk about likes / dislikes of stories and information texts. E

16 Can notice interesting words (‘WOW’ words grow with the age of the child). E

17 Can choose and talk about a book from a selection. E

18
Can read all YR and some Y1 / 2 high frequency word lists.  
(Requires both parts to score)

Read

19
Can use knowledge of letters, sounds and words to establish meaning when 
reading aloud.

Read

20
Can retell known stories, including significant events / main ideas  
in sequence.

R

21
Can make plausible predictions about the plot of an unknown story, using the text 
and other book features.

D

22
Can make plausible predictions about characters, using knowledge of the story and 
own experiences…

D

23
Can answer simple questions / find information in response to a direct, 
literal question.

R

24
Can express opinions about main events and characters in stories, e.g. good and bad 
characters.

E

25
Is beginning to identify when reading does not make sense and attempts to 
self-correct.

Read
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Year 2 Expectation / Standard 2   2E: 9 - 15  |  2S: 16 - 24  |  2A: 25 - 31 Assess for S3
Note: Each standard of the ‘Standards for Reading Assessment’ needs children to be reading books in the 
appropriate standard band in order to assess their reading effectively and accurately.

Year 2 is the expectation for mainstream primary children by the end of Year 2 and many should already 
be working within Year 3.

No. Criteria
READ 
Skill

1 Can read most of the Y1 / 2 high frequency words. Read

2

Can use phonic strategies when reading unknown words, however may need 
support when reading long vowel phonemes that have several representations (e.g. 
ai  a_e) or graphemes that have more than one sound (e.g. bread, read, beach; 
said, plaid, raid).

Read

3 Knows the function of full stops when reading and shows this in their reading aloud. Read

4
Can retell an unknown story (unfamiliar before first reading) beginning, middle and 
end (may only be in simple terms because of its unfamiliarity but children have got 
the general gist of the story as a whole).

R

5
Can use the front cover and book title as well as illustrations and the words inside to 
make reading choices.

E

6 Can locate specific information on a given page in response to a direct question. R

7
Can relate stories / texts to their own experiences, including story settings 
and incidents.

D

8 Can comment on obvious characteristics and actions of characters in stories D

9 Is beginning to distinguish between fiction and non-fiction. A

10 Can use a range of phonic strategies to read unknown regular words. Read

11
Can identify when reading does not make sense and self-corrects in order for the 
text to make sense.

Read

12 Can read aloud, taking into account . ? ! Read

13
Can locate some specific information e.g. key events, characters’ names etc. or key 
information on a non-fiction page.

R

14
Can make predictions about a text using a range of clues (e.g. experience of books 
written by the same author, experience of books already read on a similar theme, 
book title, cover and blurb).

D

15
Can compare similarities and differences between texts / books in terms of 
characters, settings and themes.

D, E

16 Can provide simple explanations about events or information (e.g. why a character 
acted in a particular way).

D

17 Is beginning to talk about the features of certain non-fiction texts (non-chronological 
report, information poster, letter). 

A
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18
Is beginning to use contents and index pages to locate information in 
non-fiction texts.

A

19
Can read all of the high frequency words, up to and including the Y1 / 2 high 
frequency word list (fluent reading of frequently encountered words without 
‘sounding and blending’).

Read

20
Can use syllables to read unknown polysyllabic words, including knowledge of 
common prefixes and suffixes (e.g. un-import-ant).

Read

21
Can read words with contractions, e.g. I’m, I’ll, we’ll, he’s and understands that the 
apostrophe represents the omitted letter(s).

Read

22
Can read aloud with intonation, taking into account a wider range of punctuation 
(. ? ! ,).

Read

23
Can explain the meaning of ‘WOW’ words in context (appropriate ‘standard level 
text’), e.g. despair, marvel (including words with common prefixes and suffixes e.g. 
undecided, forgetful).

D

24 Can summarise a story, giving the main points clearly in sequence. R

25 Having read a text (level / standard appropriate), can find the answers to questions, 
both written and oral. 

R

26 Can talk about how different words and phrases affect meaning. E

27 Can discuss reasons for events in stories by beginning to use clues in the story. D

28
Is beginning to read between the lines, using clues from text and pictures, to discuss 
thoughts, feelings and actions.

D

29 Can talk about the features of certain non-fiction texts (non-chronological report, 
recount, letter).

A

30 Can demonstrate how to use information books (by using layout, index, contents 
page, glossary).

A

31
Can ask questions before reading a non-fiction text and look for the answers within 
the text when reading.

R
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Year 3 Expectation / Standard 3   3E: 8 - 15  |  3S: 16 - 22  |  3A: 23 - 29 Assess for S4
Note: Each standard of the ‘Standards for Reading Assessment’ needs children to be reading books in the 
appropriate standard band in order to assess their reading effectively and accurately.

Year 3 is the expectation for mainstream primary children by the end of Year 3 and some may already be 
working within Year 4.

No. Criteria
READ 
Skill

1
Can read independently using a range of strategies appropriately, including 
decoding, to establish meaning.

Read

2
Can read aloud with expression and intonation taking into account . ? , ! and ’ for 
contractions, as well as inverted commas (“ ”)for dialogue.

Read

3
Can summarise and explain the main points in a text, referring back to the text to 
support this.

R

4 Can explore some straightforward underlying themes and ideas (those that are not 
clearly signalled at a literal level) and ideas in an appropriate level text.

D

5

Can make plausible predictions based on knowledge from / of the text and wider 
connections (e.g. other books on same theme; other books by same author; a 
personal connection the child makes; a connection the child makes to 
wider experiences).

D

6
Can explain how and why main characters act in certain ways in a story, using 
evidence from the text.

D

7
Can make choices about which texts to read based on and referring back to prior 
reading experience, expressing preferences and comparing texts.

E

8 Understands the purpose of a paragraph / chapter (the way in which writers use 
paragraphs and chapters to group related ideas together).

A

9 Identifies where language is used to create mood, build tension or paint a picture. E

10 Can use knowledge of the alphabet to locate information (e.g. dictionary, index). A

11 Can read most Y4 / 5 high frequency words. Read

12 Is able to quote directly from the text to support thoughts and discussions. R

13 Can discuss reasons for actions and events based on evidence in the text. D

14 Can discuss how characters are built from small details. D

15

Can explore potential meanings of ambitious vocabulary (WOW Words) read in 
context (using knowledge of etymology (the word origin), morphology (the form 
and structure of a word, i.e. the ‘root’ word plus prefix and/or suffix), or the context 
of the word).

D 

16
Can sometimes empathise with different characters’ point of view in order to 
explain what characters are thinking / feeling and the way they act.

D
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17 Can comment on the author’s choice of language to create mood and build tension. E

18 Can identify the differences between a wider range of non-fiction text types (e.g. 
instructions, explanations).

A

19 Can identify language features of some different text types (e.g. that the language 
of recount is different to the language of instructions).

E

20 Can read all Y4 / 5 high frequency words. Read

21
Can read aloud with intonation and expression, taking into account higher standard 
punctuation, including …  () - .

Read

22 Can locate information by skimming (for a general impression) and scanning (to 
locate specific information).

R

23 Can use text marking to support retrieval of information or ideas from texts (e.g. 
highlighting, notes in the margin).

R

24
Can recognise how a character is presented in different ways and respond to this 
with reference to the text.

D

25
When prompted, can justify and elaborate on opinions and predictions, referring 
back to the text for evidence.

D

26 Is beginning to distinguish between fact and opinion in texts. E A

27 Can use clues from action, description and dialogue to establish meaning. D

28 Is beginning to identify differences between different fiction genres. A

29
Is beginning to read between the lines to interpret meaning and / or explain what 
characters are thinking / feeling and the way they act.

D
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Year 4 Expectation / Standard 4   4E: 8 - 16  |  4S: 17 - 24  |  4A: 25 - 32 Assess for S5
Note: Each standard of the ‘Standards for Reading Assessment’ needs children to be reading books in the 
appropriate standard band in order to assess their reading effectively and accurately.

Year 4 is the expectation for mainstream primary children by the end of Year 4 and some may already be 
working within Year 5.

No. Criteria
READ 
Skill

1 Can read a range of standard appropriate texts fluently and accurately. Read

2 Can skim and scan to identify key ideas in text. R

3
Can use knowledge of text structure to locate information (e.g. use appropriate 
heading and sub-heading in non-fiction, find relevant paragraph / chapter 
in fiction).

R A

4 Can quote directly from the text to answer questions. R

5
Can clarify the meanings of ambitious words and / or phrases in context 
(appropriate level / standard text).

D

6
Can read between the lines, using clues from action, dialogue and description to 
interpret meaning and / or explain what characters are thinking / feeling and the 
way they act.

D

7 Can explore alternatives that could have occurred in texts (e.g. a different ending), 
referring to text to justify their ideas.

D

8 Can understand and explain different characters’ points of view. D

9 Can infer meaning, using evidence from the text and wider experiences. D

10 Can recognise the different text features within a variety of mixed-genre texts. A

11 Can identify and explain the difference between fact and opinion. E

12
Can talk about the effects of different words and phrases to create different images 
and atmosphere (e.g. powerful verbs, descriptive adjectives and adverbs).

E

13
Can talk about the author’s choice of language and its effect on the reader in non-
fiction texts (e.g. ‘foul felon’ in a newspaper report about a burglary).

E

14
Can locate information quickly and effectively from a range of sources by using 
techniques such as text marking and using indexes. 

R

15
Can refer to the text to support opinions and predictions. (Sum up what you have to 
find / discuss / think about; make your point / state your thoughts and ideas; find 
evidence in and / or around the text to support your views.)

R D

16 Can identify and discuss the various features of fiction genres (e.g. science fiction, 
adventure, mystery etc.).

A
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17
Can use inference and deduction skills to discuss messages, moods, feelings and 
attitudes using the clues from the text.

D

18
Can compare the structure of different stories to discover how they differ in pace, 
build up, sequence, complication and resolution.

A

19
Can compare and talk about the structures and features of a range of 
non-fiction texts.

A

20 Can identify the ways in which paragraphs are linked (e.g. use of connecting 
adverbs, pronouns for character continuity).

A

21
Can identify the point of view from which a story is told and how this affects the 
reader’s response (e.g. author’s bias).

E

22
Can discuss how an author builds a character through dialogue, action 
and description.

D

23
Can identify relationships between characters, explaining the effects this has on the 
reader (e.g. how characters behave in different ways as they interact with different 
people and/or different settings).

E, D

24
Can talk with friends about books and listen to the opinions of others, in order to 
share book recommendations and widen understanding of the world.

E

25
In most standard-appropriate texts, can discuss how and why the text affects the 
reader and refer back to the text to back up a point of view. 

E

26 Can understand that figurative language creates images. E

27
Can read aloud with pace, fluency and expression, taking punctuation and author’s 
intent into account.

Read

28
Can discuss the work of some established authors and knows what is special about 
their work.

E

29 Can justify preferences in terms of authors’ styles and themes. E

30
Can infer and deduce meaning based on evidence drawn from different points in 
the text.

D

31
Can talk about how a character could be seen in different ways, depending on how 
the author chooses to portray them.

D

32

Can refer to the text to support opinions and elaborate. (Sum up what you have to 
find / discuss / think about; make your point / state your thoughts and ideas; find 
evidence in and / or around the text to support your views; clarify your thinking by 
elaborating on and justifying your views, using additional evidence and linking to 
wider knowledge / experiences.)

R D
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Year 5 Expectation / Standard 5   5E: 6 - 11  |  5S: 12 - 17  |  5A: 18 - 21
Note: Each standard of the ‘Standards for Reading Assessment’ needs children to be reading books in the 
appropriate standard band in order to assess their reading effectively and accurately.

Year 5 is the expectation for mainstream primary children by the end of Year 5 and some may already be 
working within Year 6

No. Criteria
READ 
Skill

1
Can work out the meaning of unknown words from the way they are used 
in context.

Read, D

2
Can understand and explain the function of sophisticated punctuation  
( ... ; : - ()  and ’  for contraction and possession and “ ” for direct speech).

Read

3 Can skim and scan non-fiction texts at speed for research. R

4

Can refer to the text to support predictions and opinion (Sum up what you have to 
find / discuss / think about; make your point / state your thoughts and ideas; find 
evidence in and / or around the text to support your views; clarify your thinking by 
elaborating on and justifying your views, using additional evidence and linking to 
wider knowledge / experiences.)

R D

5
Can confidently identify the point of view of some texts and how this impacts on 
the reader.

D, E

6
Can identify and discuss implicit and explicit points of view in some texts at an 
appropriate level / standard.

D

7
Can explain a character’s motives throughout a story and use evidence from the 
text to back up opinions.

D

8

Can explain the structural devices an author has used to organise a text (e.g. going 
beyond the superficially obvious in fiction, such as decisions about plot structure 
or flash backs / flash forwards; in non-fiction, looking at devices and decisions the 
writer has made in multi-genre texts).

A

9
Can decide on the quality and usefulness of a range of texts and explain clearly 
to others.

R A

10
Can infer messages moods, feelings and attitudes across a text in level / standard 
-appropriate texts (e.g. how a message can be inferred through referring back to 
different points in the text where things have been implied).

D

11 Can retrieve and collate key ideas and information from a range of sources. R

12
Can comment on the success of texts in provoking particular responses 
(e.g. anger, sadness).

E

13 Can identify why a long-established novel may have retained its lasting appeal. E

14
Can recognise which character the writer wants the reader to like or dislike and 
what techniques are used to achieve this.

E D
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15
Can discuss the difference between literal and figurative language and the effects 
of imagery.

E

16
Can evaluate the success of a text providing evidence that refers to language, 
theme and style.

E A

17
Can sometimes recognise the use of irony and comment on the writer’s intention 
(e.g. sarcasm, insincerity, mockery).

E

18

Can explore texts to support and justify predictions and opinions. (Sum up what 
you have to find / discuss / think about; make your point / state your thoughts and 
ideas; find evidence in and / or around the text to support your views; clarify your 
thinking by elaborating on and justifying your views, using additional evidence and 
linking to wider knowledge / experiences.)      

R D

19
Can identify the purpose, audience and organisation of different fiction / non-fiction 
texts and evaluate the success of each of these elements.

E, A

20
Is beginning to evaluate how messages, moods, feelings and attitudes are 
conveyed in poetry, prose and non-fiction, making reference to the text.

R, D

21
Can discuss the message a text has about our society, a particular culture or 
traditions from the past.

E
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Year 6 Expectation / Standard 6   
Note: Each standard of the ‘Standards for Reading Assessment’ needs children to be reading books in the 
appropriate standard band in order to assess their reading effectively and accurately.

Year 6 is the expectation for mainstream primary children by the end of Year 6. 

No. Criteria
READ 
Skill

1
Can clearly identify and retrieve relevant points and key ideas from different points 
in a text and across a range of texts.

R

2 Can use quotations and text references to support ideas and arguments. R

3
Can summarise information from different points in the same text or across a range 
of texts.

R

4

Can combine information from different reading sources with increasing precision 
to produce meaningful information (e.g. by referring to other sources of information 
beyond the main text to support an argument or justification, or being able to 
choose from information retrieved selectively and precisely in order to present 
relevant information to a chosen audience).

R

5
Can infer and deduce messages, moods, feelings and attitudes and reference ideas 
in the text (e.g. how a message can be inferred through referring back to different 
points in the text where things have been implied).

D

6 Can securely make deductions firmly rooted in the evidence in the text. D

7

Can identify the different layers of meaning in a text (for example, a war story, 
might, on the surface, tell about life in the trenches, but at a deeper level might 
make a powerful case against war or against the propaganda being put out 
back home).

D

8

Can evaluate relationships between characters (e.g. how characters behave in 
different ways as they interact with different people and / or different settings and 
consider the relative importance of these instances when evaluating a 
character’s actions).

D

9

Is beginning to unpick and evaluate the details of the different layers of meaning 
in texts (pupils use language to discuss such as “This could be interpreted as…on 
the other hand…perhaps the writer is suggesting…one way of looking at this is that…
whilst another could be…”).

D

10
Can reflect on the wider consequences or significance of information, ideas or 
events in the text as a whole (e.g. how one small incident altered the whole course 
of the story).

D

11
Can discuss how inferences may differ depending upon the experiences of 
the reader.

D

12

Can give detailed insight into how the structural choices support the writer’s theme 
or purpose (e.g. decisions about plot structure, mapping character development 
through a whole text, flash backs / flash forwards; in non-fiction, looking at devices 
and decisions the writer has made in multi-genre texts). 

A
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13
Can discuss the range of organisational features used and how they contribute to 
the overall effect of the text (e.g. how a writer changes viewpoints within a text; how 
a writer organises information so the reader can compare / contrast ideas).

A

14 Can explain in detail how the author has used different language features (e.g. how 
the writer makes different language choices at different points in the text). 

E

15
Can identify and discuss the use of irony and comment on the writer’s intention 
(e.g. sarcasm, insincerity, mockery).

E

16 Can clearly identify and explain the writer’s viewpoint, making reference to the text. E

17
Can clearly identify the effect the writing has on the reader, and begin to explain 
how this impact has  been created.

E

18

Can evaluate how messages, moods, feelings and attitudes are conveyed in poetry, 
prose and non-fiction, making reference to the text. (Sum up what you have to 
discuss / evaluate; make your point / state your thoughts, ideas and arguments; find 
evidence in and / or around the text to support your views; clarify your thinking by 
elaborating on and justifying your views, using additional evidence and linking to 
wider knowledge / experiences; comment on how successful you feel the writer has 
been in this particular area, giving examples of how it could be improved, 
if necessary)

E, D

19

Can discuss the purpose, audience and organisation of different fiction / non-fiction 
texts, evaluating their success. (Sum up what you have to discuss / evaluate; make 
your point / state your thoughts, ideas and arguments; find evidence in and / or 
around the text to support your views; clarify your thinking by elaborating on and 
justifying your views, using additional evidence and linking to wider knowledge 
/ experiences; comment on how successful you feel the writer has been in this 
particular area, giving examples of how it could be improved, if necessary)

E, A

20
Can discuss how the historical, social or cultural context of a text can affect its 
meaning (either the context within in which the writer has written or the context 
within which the reader is reading) and how this can change over time. 

E
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